
































NCG Preparatory School Student Achievement Target 1 2022 

Strategic goal To enhance mauri ora of our akonga, kaiako (strategic goal 1) 

To strengthen staff capabilities to support akonga to reach their potential (strategic goal 2) 

To partner with our whanau and community to enhance akonga success (strategic goal 3)  

Rationale Initial assessments of the Year 7 intake do not correlate with information given by previous schools according to student's levels 
of achievement in Reading. On closer analysis of data of the intake need fluency (71%) and/or comprehension support (38%). 

Target A) To increase fluency wpm (word per minute rate) by 30 wpm for 32 Year 7 students by the end of the year.   
B) To increase the See Reader level of achievement by 4 levels for 17 Year 7 students, initially placed by the benchmark at levels 
A-C by the end of the year. 

Baseline Data 
 
 
 

A) In Reading Plus Benchmark 1 results 32 students are reading below 205 wpm (words per minute) the expected rate for 
students this age. Average gain is 12 wpm a year but with targeted teaching, and time we feel they can improve more than that, 
hence increasing this average in our target. 
• 19 students recorded below 205wpm in benchmark 3. 13/19 have weekly higher rate than this. Ranging from 208-384wpm. 

Of the remaining 6, they all improved; 5 of them by over 30wpm. BENCHMARK MAKES THEM SLOW DOWN 
EC 130 to 161wpm; IK 174-190wpm; JM 125-192wpm; MN 117-189wpm; GS 138-197wpm; AW 157-199wpm. 
B) In Reading Plus Benchmark 1 assessment 17 Year 7 students are reading at level A – C. Expected level by the end of the year is 
Level H. Overall, from this assessment only 7 students (16%) are achieving at or above the expected level. 
Of the 17 students above 7 are now reading At or Above the expected level. With another 6 within 1 level of the expected level 
by the end of the year. All of these students improved with level gains ranging from 3 to 8 levels gained this year. The expected 
shift would be 4 levels per year – 1 per term.  
Overall, for the Year 7 cohort, 25 students (57%) achieved At or Above in Benchmark 3 assessment. Based on weekly task 31/44 
(48 in the year group but 4 students have started since end of Term 2) are achieving At or Above the expected level. This is a 
significant improvement from Term 1. 
Overall, both targets have above expected shifts, which not only improves the student's achievement and progress but their 
confidence with reading which can be seen anecdotally across all curriculum learning. 

 

Specific Actions 
What are we going to do? 

Responsibility 
Who will do it? 
Timeframe 
When will we do it? 
Resources 
What do we need? 

Outcomes 
What will be the benefits? 

Monitoring and 
Reporting 
Midyear/Term 4/End of 
year 

Evaluation 
So what? 
What did we learn? 
Next steps? 



Assign specific individual 
assignments in Reading 
Plus based on the Initial 
placement and screening 
tests. Monitor results 
each week and alter 
assignments accordingly. 

Reading Plus to begin with 
all students Term 1. 
Arahi teachers to monitor 
& alter weekly. 

With scaffolded approach 
of the programme we 
would expect to see a 
level gained each term by 
each student. 

Mid year: 
• Average wpm 

increase is 88 
• Average level gain is 

3.1 
• 23 students reading 

below 205 wpm in 
benchmark. 

End of Year: 
• Average wpm 

increase for the yr is 
106wpm 

• Average level gain for 
the year is 4.4 

• 19 students below 
205wpm in 
benchmark. 13/19 
have weekly higher 
rate than this. See 
above for further 
details. 

• With the 23 students reading 
below 205 wpm in benchmark, 
we analyzed their weekly tasks 
and altered them accordingly. Ie 
gave them more scanning for 
fluency tasks. 

• Have a class list for SR during 
class time, so all students are 
read with during a term. 

• Sharing of progress graph 
(teacher copy) with students 
more frequently – as above 
during a See Reader 1:1. This 
gives an even greater 
understanding of progress & next 
steps to the student than they see 
on their dashboard. 

• Motivational tool of ‘100 SR’ and 
‘word count thermometer’ 

Direct teaching of the 
programmes 3 areas of 
reading ‘instruction’, 
including a focus on the 
use of reread strategy for 
comprehension.  

Arahi teachers Term 1 
onwards. Whole class 
initially then 1:1 support 
during each weekly 
session. 

Structured improvement 
of all ‘core’ reading skills – 
comprehension, 
vocabulary and fluency. 

Due to high absence rates, 
this has not had 
consistency across the 
class more in 1:1 with 
students. Rereads average 
is 64 per student to the 
end of Term 2. 
 
 

Reread instruction has been direct 
taught in the whole class and when 
working 1:1 with students. Focus to 
promote this positive reading skill to 
use. Average 141 times per student 
(range is 5-452). This needs to be 
analyzed alongside students' 
comprehension % and the amount of 
reading they completed over the year. 
In 2023 continue to reinforce and 
have great visual representation 
within the classroom to reinforce and 
support this skill. 



Regular communication 
with students and whanau 
on successes including 
wpm and level awards. 
Updates via learning 
conferences and emails to 
whanau. Includes invite to 
whanau for Parent 
workshop. 

Arahi teachers Term 1 
onwards both within the 
Reading Plus programme 
(message section) and 
face to face and emails. 

Whanau engagement and 
support at home of 
programme and 
celebration of success. 

2x Learning conferences 
completed and workshop 
held beginning of Term 2. 
Video sent home in Term 1 
got positive feedback and 
was resent to whanau in 
term 2 for reminder. 

Continued positive feedback from 
whanau in conferences and ‘Drop in 
Mornings’ over student progress 
when sharing individual progress 
records. 
Being able to have face to face 
information evening in 2023 will 
share overview, before parent 
workshop within the first 5 weeks. 
Support this with the video and follow 
up workshops throughout the year. 
Plan to share the 2022 progress data 
at our 2023 whanau workshops to 
illustrate success of programme. 

Use the Reading Plus Skills 
Coaching for direct 
teaching sessions and 
independent learning – 
based on data from 
completed assignments. 
Student's results are 
found and updated 
weekly in Skill Group and 
Skill Summary reports. 

Arahi teacher Term 3 and 
4 
Data from Reading Plus 
each week. 
 

 Due to high absence rates, 
direct skills teaching will 
begin in Term 3 at the 
start of each class session. 

Whole class teaching of a skill before 
independent learning. Loading the 
PDF sheets into Teams so students 
can be directed here for extra 
support, revise and for whanau to 
support at home.  
From term 2 onwards and after a 
workshop explanation. 

 

  



NCG Preparatory School Student Achievement Target 2 2022 

Strategic goal To enhance mauri ora of our akonga, kaiako (strategic goal 1) 

To strengthen staff capabilities to support akonga to reach their potential (strategic goal 2) 

To partner with our whanau and community to enhance akonga success (strategic goal 3) 

Rationale A number of our incoming year 7 girls have poor Number Basic Facts knowledge, and most are achieving well below the expected 
level by the end of Year 7 - Stage 7, Brick 21 

Target By the end of 2022 we expect those working at Numeracy Number Knowledge Stage 4, 5 and 6 to improve by 5 basic facts bricks. 

Baseline Data February 2022  
80% (35/44) of the students are currently working well below Stage 4, 5 and 6 (up to Brick 18) which is the achievement level 
expected by the end of Year 6. 
November 2022 
11% (5/44) of the students are currently working just below Stage 6 (Brick 18) which is the achievement level expected by the end 
of Year 6.   
Even though these students are still working below what is expected by the end of Year 6 they have improved an average of 14 
bricks (range = 3 to 17) which is excellent progress and improvements considering some started on Brick 3, 5 and 8 (Year 1 and 2 
level).   
11% of the Year 7 students finished the whole brick wall which is above the expected level by the end of Year 8.  

 

Specific Actions 
What are we going to do? 

Responsibility 
Who will do it? 
Timeframe 
When will we do it? 
Resources 
What do we need? 

Outcomes 
What will be the benefits? 

Monitoring and 
Reporting 
Midyear/Term 4/End of 
year 

Evaluation 
So what? 
What did we learn? 
Next steps? 

Assess students’ level by 
completing a Basic Facts 
Number Knowledge Brick 
test before identifying 
next steps for learning. 

TP in maths classes during 
February. 

The current achievement 
level of all students in a 
timed test will allow for 
individual placement on 
‘brick wall’ so next steps 
are specific for students. 

Mid-year: monitoring 
scores and progress 
ongoing (KAMAR) 
throughout the year. 
Reported to parents on 

What did we learn? 
Weekly testing motivated students.  
This made ākonga accountable with 
weekly checks and we made it 
compulsory for Term 3 and 4.   

https://ncgschoolnz.sharepoint.com/:x:/g/learningareas/preparatory/EcV-7hj7YMNDsntgCSfF27UBCCP8JH1MeMTe9HFC0hHwAA


student's brick level at end 
of Term 1.  
End of year: 
Five ākonga working 
below B18 but have made 
excellent progress and 
improvement as they 
started the year achieving 
very low – B3/B5/B8 (Year 
1 and 2) 
Two students didn’t 
achieve the target, 
however both started on 
B17a and are now on 19a 
which is on target for 
where they need to be by 
the end of Year 8.  
End of year: 
Excellent progress.  Some 
outstanding value added 
for individual ākonga. 
Motivation levels and 
general confidence levels 
HIGH. 

Term 4 we took the time factor out of 
testing which suited many ākonga 
especially our ākonga with higher 
needs. They find timed testing 
stressful, so we catered for their 
needs.  
The ākonga celebrated successes and 
felt proud as they could see their 
progress.   
Next steps: Adapt the test to include 
higher levels of Number Knowledge 
like divisibility rules and more 
fraction/decimal and percentage 
conversions. On the current test there 
are only four fractions, decimal and 
percentage conversions questions.  
This is not enough to measure their 
understanding.  This will continue to 
challenge more able students.  
Design testing to make it easier to 
track progress for kaiako. Gwen to 
help create something in InDesign.  

Contact home to inform 
parents where their 
daughters are and how 
they can help at home.  

Email and/or newsletter 
to parents from TP/FT. 
Resources loaded into 
Year 7 TEAMS prior to this 

Engagement and support 
from and at home, by 
clear communication from 
school of current levels of 
achievement. 

Mid-year: Positive 
responses to emails sent 
informing whanau of girls 
who need to practice 
more at home.  
End of year: Parents that 
were individually emailed 
regarding their daughters 

Next year:   
Continue with the same but make 
more workshops available for parents. 
Send video recording home for those 
who are unable to attend.  They can 
then see the progress their daughters 
have made or the learning they may 
need to continue to practice at home. 



need to do extra practice 
at home made significant 
progress. 
Many parents contacted 
TP and asked for printed 
resources to support their 
daughter practicing at 
home. 
 

Continue to use visual aides for 
students ie flash cards. 

Invite parents to 
Workshop to show using 
Mathletics at home and 
supporting their 
daughters needs for Basic 
Facts (Bricks).  
Resources are available in 
classrooms; wall displays 
and on TEAMS for each 
stage so parents and 
students can use these at 
home. 

TP/FT 
Share at Parent workshop 
in Term 2 (delayed due to 
covid restrictions).  Video 
of Mathletics and Bricks 
learning sent home to 
parents. 

Clear communication 
between home and school 
of expectations and 
resources available for 
supporting students, will 
give whanau greater 
confidence to help their 
daughter. 

Mid-year: A need to 
ensure girls are using 
available resources on 
TEAMS to support their 
learning.  FT/TP to lift 
expectations and remind 
parents of what is 
available to help at home.  
End of year: TEAMS used 
as a resource by parents 
and ākonga more 
consistently throughout 
the year.  A lot more than 
OneNote from previous 
years.   
More accountability from 
parents as they could see 
that their daughter had 
major number knowledge 
gaps. 

Next steps 
As above - Run more workshops for 
parents and ākonga.  Once a term? 

Retest at the end of Term 
2 and send home emails 
on progress to all target 

TP/FT Reinforcement of 
progress and next 
learning with whanau, will 

Mid-year: weekly Brick 
testing continued, and 
whanau informed of 

Next steps 
Continue programme next year. 



whanau. Repeat end of 
term 3 and 4. 

maintain engagement and 
support from home. 

outcome via students. 
Results in assessment 
folder. Student voice for 
weekly testing to continue 
in Term 3. 
End of year: 
Positive responses as 
needs were addressed. 
As progress was easy for 
ākonga to measure they 
could see and feel 
progress and felt PROUD 
of their success! 

Home contact to request 
attendance of students at 
Thursday morning ‘Home 
learning Club’ with NCG 
student tutors. 

FT/TP 
Beginning of Term 2. 

Weekly reinforcement of 
Maths concepts via Maths 
mate, Mathletics, or 
Bricks basic facts with 
NCG student support, will 
encourage progress and 
improve confidence. 

Mid-year: some students 
are taking up this 
opportunity. Teachers 
contacted whanau at end 
of term 2, via reports, for 
daughters' attendance at 
these sessions. 
End of year 
Hopefully a year of no 
interruptions due to covid 
and illnesses as it was 
hard to keep it going. 
Some follow-up is needed. 
Some teachers added 
loom videos with 
explanations for students 
which was a great support 
learning tool. 

Next year: 
All kaiako need to do more regular 
explicit teaching of number knowledge 
strategies as starters. Prep staff have 
already begun planning for this for 
2023. 
Through workshops and conferences 
with whanau, ensure these concepts 
are supported and practiced at home; 
specifically with the students who 
have identified gaps or are achieving 
well below the expected level.  



NCG Preparatory School Student Achievement Target 3 2022 

Strategic goal To enhance mauri ora of our akonga, kaiako (strategic goal 1) 

To strengthen staff capabilities to support akonga to reach their potential (strategic goal 2) 

To partner with our whanau and community to enhance akonga success (strategic goal 3) 

Rationale Initial assessments of the Year 8 cohort show that 50% of the students are below the expected level for reading comprehension. 
Target To increase the See Reader level of achievement by 4 levels for 29 Year 8 students. These students were placed by the benchmark 

test at levels D-H. By the end of the year that all 29 students will be working at or above the expected level (I).  
Baseline Data In Reading Plus Benchmark 1 assessment 29 Year 8 students are reading at level D – H. Expected level by the end of the year is 

Level I. Overall, from this assessment only 19 students are achieving at or above the expected level 
Mid-point three students have left Prep and 3 students have started. Of those three, 2 are below the expected level.  
We have still had a total of 9 students across 8AG and 8PN who are below level I. This has been a marked improvement as we only 
have 19% of students working below the expected level.  That is an improvement of 41% in half a year. 
In Term 4 we only have 5 out of 48 students who are working below the expected level for year 8. This has been a marked 
improvement as we only have 10% of students working below the expected level. In total we have 8% of students working AT the 
expected level and 81% of students working ABOVE the expected level.   

 

Specific Actions 
What are we going to do? 

Responsibility 
Who will do it? 
Timeframe 
When will we do it? 
Resources 
What do we need? 

Outcomes 
What will be the benefits? 

Monitoring and 
Reporting 
Midyear/Term 4/End of 
year 

Evalution 
So what? 
What did we learn? 
Next steps? 

Assign specific individual 
assignments in Reading 
Plus based on the initial 
placement and screening 
tests. Monitor results 
each week and alter 
assignments accordingly. 

Reading Plus to begin with 
all students Term 1. 
Arahi teachers to monitor 
& alter weekly. 

With the scaffolded 
approach of the 
programme we would 
expect to see a level 
gained each term by each 
student. 

We reported back to 
parents all student's 
progress. This was also 
shared with students.  

Sharing the data with students was 
extremely motivating for them. 
Reading Plus is a successful 
programme which we should 
continue to use next year. 

Identify, share results and 
goals with students and 
whanau.  

Year 8 Arahi teachers. 
Share results in Term 1. 
Specific target group at 

As a result of targeted 
teaching using the 
Reading Plus programme 

As a result of targeted 
teaching using the 
Reading Plus programme 

Sharing the results with our target 
group of students resulted in them 
creating a specific goal for reading 



Our target group is 8AG 
D- Aurora, Paedra 
F -Sabia, Drishti 
G -Tessa Ella 
H – Nes, Sylvie Lucy, 
Molly, Ivy, Eva, Chloe 
 
8PN is Daisy A, Pippi, 
Olive, Sofia, Charlotte H, 
Maddie, Harriet, Charlotte 
M, Ruby, Bella & Emily.    
New students to 8AG are 
below the expected level 
Lila (C), Isla (G) 
8PN is  
E - Bella (G) 
F - Pippi (I), Sofia (I), Olive 
(I), Maddie (G), Ruby (G) 
G - Daisy A (K), Lucy (J), 
Ursula (J), Harriet (J) Lila 
(K), Emily (J).    
H - Charlotte H (J), Sabine 
(I) Charlotte M, Caitlin (J) 

the beginning of Term 2. 
Using Reading Plus 
programme.  

our target group numbers 
have decreased.   
 
As a result of targeted 
teaching using the 
Reading Plus programme 
our target group numbers 
have decreased. 
 

our target group numbers 
have decreased. Our 
target group has nine 
students in comparison to 
29 at the beginning of the 
year.   
These students are: 
Lila, Aurora, Paedra, Isla, 
Drishti, Tessa, Bella, 
Maddie and Ruby. 
Our target group was 
reduced to Lila, Aurora, 
Isla, Paedra and Ruby.   
 

and aligning with the Reading Plus 
programme.  
Parents were informed via reports 
and learning conference that their 
daughter was below the expected 
level for Year 8.  
Next step is to celebrate the success 
students have achieved, while 
informing our remaining target group 
that they are our focus students. 
Again, their mid-year goal needs to 
be a Reading Plus focus. 
In Term 4 we celebrated success with 
our targets group (all students as 
well) and provided encouragement 
for the students. Worked one on one 
with individuals to support them 
further.  

Focus on the use of 
reread strategy for 
comprehension (direct 
teaching).  

Arahi teachers Term 1 
onwards. Whole class 
initially then 1:1 support 
during each weekly 
session. 

Structured improvement 
of all ‘core’ reading skills – 
comprehension, 
vocabulary and fluency. 

Making students aware of 
the benefits of using re-
reads.  
Students and parents 
were informed of the 
number of re-reads 
students were using or 
encouraged to use them. 

Students need to be continually 
reminded about using re-reads and 
the benefits of it.  
The number of re-reads can be 
adjusted to student needs. 
This strategy worked and it continued 
into the second half of the year.   

Regular communication 
with students and 
whanau on successes 

Arahi teachers Term 1 
onwards both within the 
Reading Plus programme 

Support positive 
relationships with 
students and whanau.  

Parents were informed via 
reports and learning 
conference that their 

Next step to provide a whanau 
hui/workshop for Year 8 families.   



including wpm and level 
awards. Updates via 
learning conferences and 
emails to whanau. 
Includes invite to whanau 
for Parent workshop. 

(message section) and 
face to face and emails. 

Making parents aware 
and students accountable 
for their progress and 
improved home learning 
completion. 

daughter was below the 
expected level for Year 8. 
 

Use the Reading Plus Skills 
Coaching for direct 
teaching sessions and 
independent learning – 
based on data from 
completed assignments. 
Student's results are 
found and updated 
weekly in Skill Group and 
Skill Summary reports. 

Arahi teacher Term 3 and 
4 
Data from Reading Plus 
each week. 
 

Small group targeted 
teaching improves 
student outcome. 

At the beginning of Term 
2 ‘core’ reading skills were 
specifically used in class 
teacher. However, as 
term progressed reading 
focus moved to cross-
curricular reading (e.g 
research, close reading 
activities, reading for 
information) 

We have realised that it is important 
to have a mixture of both ‘core/skills’ 
reading skills alongside other cross-
curricular reading. 
As Book Club was introduced for our 
able readers, specific reading skills 
were taught through this. This also 
allowed for further, one-on-one 
teaching and due to smaller numbers 
of students continuing with the 
programmer they felt more 
confident, seeking support and asking 
questions.  
Next step could be to consider 
teaching reading plus skills using the 
programme resources. 

 

  



NCG Preparatory School Student Achievement Target 4 2021 

Strategic goal To enhance mauri ora of our akonga, kaiako (strategic goal 1) 

To strengthen staff capabilities to support akonga to reach their potential (strategic goal 2) 

To partner with our whanau and community to enhance akonga success (strategic goal 3) 

Rationale The trend of low performance in the Fraction section in IKAN will impact on student performance in other strands of Maths, 
especially measurement, number operations and algebra. Improved knowledge of Fraction will be an enabler to access new 
learning concepts. It is a foundation on which to build all Maths learning.   

Target By the end of the year all Year 8 students will be achieving in the IKAN assessment, Fraction section at stage 4, 5 and 6 with 100% 
accuracy.  

Our target group is 8AG Aurora (6) Sabia (5), Drishti (5) Monique (6) Ivy (5), Chloe (6), Tessa (5), Ella (6) Sylvie, (6) Eva (5), Lucy 
(6), Olivia (5), Paedra (6), Ines (5), Jaya (5) 
8PN is Briana (5), Caitlin (5), Rhianna (5), Maddie (5), Lucy (5), Harriet (5), Kate (5), Lila (6), Ruby (6), Ursula (did not sit first IKAN), 
Sabine (5), Bella (5), Daisy S (6), Emily (6), Daisy A (6), Hannah (5), Pippi (6), Sofia (6), Olive (5) and Charlotte H (5), Charlotte M (5). 

Accuracy at stage 4 maintained. Significant improvement at Stage 5. A marked increase in accuracy at Stage 6 from Term 1 to Term 
2. Were our targets realistic? Knowledge of decimals did improve in Stage 7 with 85% of students achieving 100% accuracy.  

Baseline Data Term 1 IKAN – Stage 4 100% accuracy, Stage 5 57% of students 100% accuracy, Stage 6 53% of students 100% accuracy. Only 27% 
of students gained 100% accuracy in stage 4, 5 and 6 in the fractions section of IKAN Term 1.  
Term 2 IKAN – Stage 4 100% accuracy, Stage 5 79% of students 100% accuracy, Stage 6 46% of students 100%. 46% of students 
gained 100% accuracy in Stage 4, 5 and 6 in the fraction's section of IKAN Term 2.   
Term 3 IKAN – Stage 4 98% accuracy, Stage 5 92% of students 100% accuracy, Stage 6 57% of students 100%. 40% of students 
gained 100% accuracy in Stage 4, 5 and 6 in the fraction's section of IKAN Term 2. 
Term 4 IKAN – Stage 4 100% accuracy, Stage 5 67% of students 100% accuracy, Stage 6 65% of student 100%. 38% of students 
gained 100% accuracy in Stage 4, 5, 6 in fraction’s section of IKAN Term 2. 
By the end of the year the number achieving 100% accuracy at Stage 4, 5, 6, in fractions section rose from 27% at the beginning of 
the year to 38% at the end of the year.  
In our target group 15 students, out of 35 successfully completed the goal which was to get 100% in Stage 4, 5 and 6. This is an 
improvement of 43%.  
Reflections: 

• The best results were in Term 3. We believe this is a result of targeted teaching in Number Knowledge through maths 
starters, bricks and Multiplicative unit taught that term.  



• Results declined (still improved from Term 1) in Term 4, this may be a result of teaching different mathematical strands 
such as statistic and geometry. Furthermore, 8PN did not continue bricks into Term 4.  

Things to consider for next year: 
• Will fractions be a focus or need for 2023 student intake  
• Specific unit in fractions, decimals and percentages  
• PD for Year 8 staff to develop their confidence in teaching fractions, declaims and percentages 
• Using practical materials to support teaching and learning.  
• Developing resources specific to fractions  

Interesting  
• Comparing data with Maths Mate  
• Mathletics booklets 

 

Specific Actions 
What are we going to do? 

Responsibility 
Who will do it? 
Timeframe 
When will we do it? 
Resources 
What do we need? 

Outcomes 
What will be the benefits? 

Monitoring and 
Reporting 
Midyear/Term 4/End of 
year 

Evalution 
So what? 
What did we learn? 
Next steps? 

Assess where the students 
are at by completing 
an IKAN test and 
specifically looking at the 
Fractions questions from 
Stage 4 – 8.     

Rebecca Armstrong 
Anna Parkinson   
  
IKAN test March 2021  

Improvement in Fractions 
will support performance 
in other strands of Maths, 
especially measurement, 
number operations and 
algebra.  
  

The results were very 
low. 2022 was their first 
experience of this test 
within a time constraint.   
Some may be knowledge 
related or speed of recall.  
Over improvement across 
all stages. However, often 
students have got the 
same question incorrect 
in both assessments. This 
data will shared with 
individual students. This 
will set platform goals.   

Teach strategies and provide 
opportunities for regular practice.  
Work towards a shared understanding 
with parents, at conference times.  
In daily maths maintenance, teachers 
have ensured fractions has been 
included without exception. 
Monitoring completion of these tasks 
has given opportunity for one-to-one 
targeted teaching. 

Identify target students.  Rebecca Armstrong   
Anna Parkinson  

This will sharpen the focus 
to identify a specific group 

Each term.  Refer above. Rather than the target 
students listed here, our focus 



Our target group is 8AG 
Aurora (6) Sabia (5), 
Drishti (5) Monique (6) Ivy 
(5), Chloe (6), Tessa (5), 
Ella (6) Sylvie, (6) Eva (5), 
Lucy (6), Olivia (5), Paedra 
(6), Ines (5), Jaya (5) 
8PN is Briana (5), Caitlin 
(5), Rhianna (5), Maddie 
(5), Lucy (5), Harriet (5), 
Kate (5), Lila (6), Ruby (6), 
Ursula (did not sit first 
IKAN), Sabine (5), Bella 
(5), Daisy S (6), Emily (6), 
Daisy A (6), Hannah (5), 
Pippi (6), Sofia (6), Olive 
(5) and Charlotte H (5), 
Charlotte M (5). 

  
IKAN test forms   

of target students whose 
needs can be addressed.    
  
In the goal setting process 
students were told/shown 
that they are in our target 
group. As a result, some 
students choose to align 
their goals with our target 
group.  

was driven by ongoing monitoring. As 
a result, we were confident of those 
who required further teaching in this 
area. 

Students 
and teacher identify 
where they are at, and 
what they need to learn.  
  

Rebecca Armstrong 
Anna Parkinson  
Test papers 
to analyze and students to 
file in their assessment 
folder.  
Students assess their 
results and identify areas 
in which they need to 
improve on. Specifically 
looking at Place Value 
questions within the IKAN 
test.     

Place value questions 
within Maths starters alig
n directly with identified 
knowledge targets.   
  
Students will be able 
to recognize their own 
progress which 
may assist in motivation.   

Over improvement across 
all stages. However, often 
students have got the 
same question incorrect 
in both assessments. This 
data will shared with 
individual students. This 
will set platform goals. 

Mathletics IKAN assessments were a 
useful resource for this.   
Use of concrete materials valuable for 
example meter rulers, cubes, multi-
link cubes. 

Ensure Maths starters in 
8PN and 8AG specifically 

In the first 10-15mins of 
each Maths lesson.  

Students are continually 
being challenged with 

After IKAN 2 it has been 
identified that we need to 

 



contain questions that 
target place value.  

Projector   
Students' maths books   
Paper copy of the math's 
starter questions.  

place value questions, so 
learning is planned, is 
regular and specific to 
learning needs.   

include a specific question 
from stage 6 (Write 4 and 
1/5 as a fraction) in our 
Maths starters.   
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INDEPENDENT AUDITOR’S REPORT  

 

TO THE READERS OF NELSON COLLEGE FOR GIRLS PREPARATORY SCHOOL INC.’S 

FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2022 

  
The Auditor-General is the auditor of Nelson College for Girls Preparatory School Inc. (the School). The 
Auditor-General has appointed me, Michael Lee, using the staff and resources of Crowe New Zealand Audit 
Partnership, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 4 to 15, that comprise the statement of 
financial position as at 31 December 2022, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 
the notes to the financial statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2022; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector – Public Benefit Entity Standards Reduced Disclosure Regime. 

 
 

Our audit was completed on 11 September 2022. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 
our responsibilities relating to the financial statements, we comment on other information, and we explain 
our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 



 

 

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 
or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 
be expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists related to 
events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up 
to the date of our auditor’s report. However, future events or conditions may cause the School to 
cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 



 

 

 

• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information included 
in the Analysis of Variance and Board of Trustees information, but does not include the financial statements, 
and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
  

Michael Lee 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 

Nelson, New Zealand  
 


